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Preface

The mission of the Quality Assurance Agency for Higher Education (QAA) is to safeguard
the public interest in sound standards of higher education qualifications and to inform and
encourage continual improvement in the management of the quality of higher education.

As part of this mission, QAA undertakes reviews of higher education provision delivered in
further education colleges. This process is known as Integrated quality and enhancement
review (IQER).

Purpose of IQER

Higher education programmes delivered by further education colleges (colleges) lead to
awards made by higher education institutions or Edexcel. The awarding bodies retain
ultimate responsibility for maintaining the academic standards of their awards and assuring
the quality of the students’ learning opportunities. The purpose of IQER is, therefore, to
safeguard the public interest in the academic standards and quality of higher education
delivered in colleges. It achieves this by providing objective and independent information
about the way in which colleges discharge their responsibilities within the context of their
partnership agreements with awarding bodies. IQER focuses on three core themes: academic
standards, quality of learning opportunities and public information.

The IQER process

IQER is a peer review process. It is divided into two complementary stages: Developmental
engagement and Summative review. In accordance with the published method, colleges
with less than 100 full-time equivalent students funded by the Higher Education Funding
Council for England (HEFCE) may elect not to take part in Developmental engagements,
but all HEFCE-funded colleges will take part in Summative review.

Developmental engagement

Developmental engagements explore in an open and collegial way the challenges colleges
face in specific areas of higher education provision. Each college’s first, and often their only,
Developmental engagement focuses on student assessment.

The main elements of a Developmental engagement are:
e a self-evaluation by the college
e an optional written submission by the student body

e a preparatory meeting between the college and the IQER coordinator several weeks
before the Developmental engagement visit

e the Developmental engagement visit, which normally lasts two days

e the evaluation of the extent to which the college manages effectively its responsibilities
for the delivery of academic standards and the quality of its higher education provision,
plus the arrangements for assuring the accuracy and completeness of public information
it is responsible for publishing about its higher education

e the production of a written report of the team’s findings.

To promote a collegial approach, Developmental engagement teams include up to two
members of staff from the further education college under review. They are known as
nominees for this process.



Summative review

Summative review addresses all aspects of a college’s HEFCE-funded higher education
provision and provides judgements on the management and delivery of this provision
against core themes one and two, and a conclusion against core theme three.

Summative review shares the main elements of Developmental engagement described
above. Summative review teams, however, are composed of the IQER coordinator and
QAA reviewers. They do not include nominees.

Evidence

In order to obtain evidence for the review, IQER teams carry out a number of activities,
including:

e reviewing the college’s self-evaluation and its internal procedures and documents
e reviewing the optional written submission from students

e asking questions of relevant staff

e talking to students about their experiences.

IQER teams’ expectations of colleges are guided by a nationally agreed set of reference
points, known as the Academic Infrastructure. These are published by QAA and consist of:

® The framework for higher education qualifications in England, Wales and Northern Ireland,
which includes descriptions of different higher education qualifications

e the Code of practice for the assurance of academic quality and standards in higher education

e subject benchmark statements, which describe the characteristics of degrees in
different subjects

e Guidelines for preparing programme specifications, which are descriptions of what is on
offer to students in individual programmes of study

e award benchmark statements, which describe the generic characteristics of an award,
for example Foundation Degrees.

In addition, Developmental engagement teams gather evidence by focusing on particular
aspects of the theme under review. These are known as ‘lines of enquiry’.

Outcomes of IQER

Each Developmental engagement and Summative review results in a written report:

o Developmental engagement reports set out good practice and recommendations and
implications for the college and its awarding bodies, but do not contain judgements.
Recommendations will be at one of three levels - essential, advisable and desirable.
To promote an open and collegial approach to Developmental engagements, the
reports are not published.

e Summative review reports identify good practice and contain judgements about
whether the college is discharging its responsibilities effectively against core themes
one and two above. The judgements are confidence, limited confidence or no
confidence. There is no judgement for the third core theme, instead the report will
provide evaluation and a conclusion. Summative review reports are published.



Differentiated judgements can be made where a team judges a college’s management
of the standards and/or quality of the awards made by one awarding body to be
different from those made by another.

Colleges are required to develop an action plan to address any recommendations arising
from IQER. Progress against these action plans is monitored by QAA in conjunction with
HEFCE and/or the college’s awarding body(ies) as appropriate. The college’s action plan in
response to the conclusions of the Summative review will be published as part of the report.
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Executive summary

The Summative review of Birkenhead Sixth Form College carried out in
December 2009

As a result of its investigations, the Summative review team (the team) considers that there
can be confidence in the College’s management of its responsibilities, as set out in its
partnership agreement, for the standards of the award it offers on behalf of its awarding
body. The team also considers that there can be confidence in the College’s management
of its responsibilities, as set out in its partnership agreement, for the quality of learning
opportunities it offers. The team considers that reliance can be placed on the accuracy
and completeness of the information the College is responsible for publishing about itself
and the programme it delivers.

Good practice

The team has identified the following good practice for dissemination:

e the close and regular engagements between key staff in the College and with the local
University-led partnership enable collective and consistent assurance of both standards
and quality of provision

e the positive and prompt reaction of College staff to student feedback leads to
enhancement of the student learning experience as evidenced specifically in the
provision of clinically relevant examples in the mathematics subject area

e the provision of a well-formed and dedicated base room for higher education students
within the College, with computers, study space, refreshment facilities and an adjacent
dedicated lecture room, greatly enhance the overall student learning experience

e the initiative taken by the College in leading the development and provision of
alternative delivery approaches to assist students elsewhere in the partnership during
a time of staff shortage in one partner, has led to an established practice that can be
utilised to enhance the student learning experience in similar situations.

Recommendations

The team has also identified a number of recommendations for the enhancement of the
higher education provision.

The team considers it would be advisable for the College to:

e offer staff involved in the design, delivery, assessment and monitoring of the
programme, specific higher education focused staff development that covers matters
related to the maintenance and assurance of academic standards, the use of the
Academic Infrastructure and enhancing student learning opportunities

e include specific and explicit reference to the Code of practice for the assurance of
academic quality and standards in higher education, Section 3: Students with disabilities,
in its Learning Support Policy to ensure that the learning experience for such students
is covered by formal processes

e provide public information about flexible learning progression opportunities for the
higher education students as alternatives to the current explicit route onto the
University’s provision in health studies degrees.
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The team considers it would be desirable for the College to:

explore the staff development opportunities offered under the terms of the existing
partnership agreement, particularly in the area of study for higher degrees, to enhance
further approaches to the maintenance of academic standards

develop the College’s existing process for peer observation of teaching to ensure that
all staff teaching on the higher education programme are observed in a higher
education learning context in line with current practice in the University.
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A Introduction and context

1 This report presents the findings of the Summative review of higher education funded
by the Higher Education Funding Council for England (HEFCE) conducted at Birkenhead
Sixth Form College (the College). The purpose of the review is to provide public information
about how the College discharges its responsibilities for the management and delivery

of academic standards and the quality of learning opportunities available to students.

The review applies to programmes which the College delivers on behalf of the University

of Liverpool (the University). The review was carried out by Professor Gillian Grant and

Mr Nicholas Wiseman (reviewers), and Dr David Ross (coordinator).

2 The team conducted the review in agreement with the College and in accordance
with The handbook for Integrated Quality and Enhancement Review, published by QAA.
Evidence in support of the Summative review included documentation supplied by the
College including a self-evaluation, a meeting with students, the College’s Foundation to
Health Studies programme coordinator (the College Lead), and the partner institution.
There was no Developmental engagement of the College and the review was conducted
through a desk-based study. The review also considered the College's use of the Academic
Infrastructure, developed by QAA on behalf of higher education providers, with reference
to the Code of practice for the assurance of academic quality and standards in higher education
(Code of practice); subject and award benchmark statements; The framework for higher
education qualifications in England, Wales and Northern Ireland (FHEQ); and programme
specifications. There are no Foundation Degree awards on offer at the College.

3 The College was established in 1988. Most of its provision is on a single site about one
mile from the centre of Birkenhead. The College provides courses for adults at 18 centres in
the community. In 2008-09 the College enrolled 1,225 full-time learners aged 16 to 19
years and 2,000 part-time adult learners. The majority of the College's funding (90 per
cent) comes from the population of 16 to 19 year-old learners.

4 The College offers one HEFCE-funded programme, validated by the University (the
awarding body):

e Foundation to Health Studies.

The programme is a year 0 course (AZ00) and is a level 3 provision under the terms of the
FHEQ. It is an Access programme that guarantees students admission to University degrees
in Allied Health Professions and Nursing, provided they meet progression criteria. The
programme was developed as part of collaborative provision under the Greater Merseyside
and West Lancashire Lifelong Learning Network, and the College is one of three partner
institutions with the University in this venture.

5 The programme has been running for three years, starting in September 2006. Staffing
has been stable, with only one change of personnel in that time. Students are registered as
University students from the time they start the College programme. The programme is
entirely taught at the College apart from four ‘taster’ days at the University that are
designed to allow the students to sample university life. The total number of students is
capped by the terms of the widening participation agreement between the University and
the Greater Merseyside and West Lancashire Lifelong Learning Network. The programme is
located outside the College’s normal delivery structures and is the only full-time adult
course run during the daytime. The bulk of full-time, day learners at the College are 16 to
18 year-olds following GCE A-Level programmes.
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6 Enrolment and progression numbers for the duration of the programme are as follows.

Year Started Completed Progressed
programme programme to university
2006-07 12 11 9
2007-08 11 11 11
2008-09 15 13 13
2009-10 15 N/A N/A

Partnership agreement with the awarding body

7 The College has a formal partnership agreement with the University which has been
unaltered since the development of the programme. Under the terms, the University is
ultimately responsible for assuring and monitoring academic standards, including the
arrangements for management, moderation, monitoring and reviewing. The College has
delegated responsibility for the delivery of the programme, as well as quality assurance and
monitoring, under the overall academic and quality assurance oversight of the School of
Health Sciences within the Faculty of Medicine at the University.

Students’ contribution to the review, including the written submission

8 Students studying on the higher education programme at the College attended a
meeting with the coordinator during the preparatory visit to the College. Findings from
the meeting were included in the evidence for the Summative review. The students did
not present a formal submission to the team.

B Evaluation of the management of HEFCE-funded
higher education

Core theme 1: Academic standards

How are responsibilities for managing and delivering higher education standards
delegated within the management structure and what reporting arrangements are
in place?

9 The College's mission is to offer high quality education for all students, supported by
key values such as encouraging participation in learning; delivering high quality teaching
and learning, enabling all learners and staff to achieve their full potential; and promoting
equality of opportunity, self respect and respect for others. The College's quality assurance
procedures incorporate the higher education provision within the usual annual quality
assurance cycle. The College Lead is also the Director of Learning and Achievement who
reports to the Deputy Principal (Curriculum) who has overall responsibility in the College
for quality assurance. There is regular and effective communication on quality matters
within the College’s committee structures.

10 In managing its higher education provision, the College adheres to the framework
established by the University in the partnership agreement, where the University clearly sets
out the roles and delegated responsibilities for managing academic standards. These are
appropriately understood and correctly interpreted by the College. Within the College,
direct responsibility for development, maintenance and assurance of standards is exercised
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by the College Lead who reports to the collective programme management committee,
which meets under the auspices of the University, and is chaired by the University
programme leader who is also the designated link tutor for the College. Teaching staff for
each module within the College liaise regularly with the module leaders who are located
within the University.

11 The team was reassured to note that the College Lead, teaching staff, module leaders
and the Director of Studies within the University all work effectively together to assure
standards, through a process of regular formal and informal contact. This enables effective
collective management and assurance of academic standards. The nature and effectiveness
of the close and regular engagements with the relevant staff make a significant contribution
to this area.

12 Within the College, in terms of local quality assurance protocols, programme subject
material is reviewed as part of the College’s Quality Assurance Policy via the subject self-
assessment report. The subject report then forms part of the whole College self-assessment
report that is thoroughly reviewed by senior management and the Governors as part of the
Annual Quality Cycle. This is an effective process that links the higher education
programme into the overall management of academic standards within the College.

13 The partnership agreement states clearly that the College has its own responsibilities
with respect to the management of academic standards. The team found evidence of many
areas in which these responsibilities are fulfilled by the College; for example, engaging with
students via the Staff-Student Liaison Committee and participating in the Module Review
Board of Examiners that meets in each of the two semesters, and in the Associate Colleges
Liaison Committee, of which the College Principal is a member.

14 The programme team at the College produces an annual report on developments
within the programme and submits it to the overall University Annual Programme
Monitoring and Review process. This is considered along with other partner college
equivalents at the Board of Studies.

15 The team noted that the Lifelong Learning Network evaluation report confirms the
high standards operating in the College which ensure that students meet the progression
requirements expected by the University. The example moderator’s report further endorses
the conclusion that appropriate standards are being achieved by the College.

What account is taken of the Academic Infrastructure?

16 Within the self-evaluation there is little explicit reference to the Academic Infrastructure.
The University takes a strong lead in the management of the programme delivered at the
College, particularly with reference to meeting the precepts of the Code of practice,
published by QAA. The programme specification is aligned with the appropriate level
descriptors of the FHEQ. Under the existing partnership agreement there is engagement
with the Academic Infrastructure through the University.

17 The College was involved in applying the Academic Infrastructure through participation
in the initial programme development and validation where, for example, reference is made
to the Subject benchmark statement for health studies and, more recently, through meetings
between the consortium members in Programme Management Team meetings and
module review committees. The team noted evidence that the College takes the lead in
setting some of the programme assessments within the consortium, for example in

the Mathematics module.
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18 The College is also involved in applying the principles of the Academic Infrastructure in
reviewing the module specifications at the University’s annual evaluation day, in preparing
assessment instruments for discussion with the other partner colleges and the University,
and in discussing and amending other institutions’ assessment proposals.

How does the College assure itself that it is fulfilling its obligations to ensure that the
standards of higher education provision meet the requirements of validating partners
and awarding bodies?

19 College staff meet regularly with their counterparts in the consortium and the module
leaders based in the University to review and moderate assessment instruments. These
meetings also take cognisance of students’ views on assessment and their performance
levels. This is an effective process that benefits the overall assurance of academic standards.

20 Module leaders mentor College lecturers by means of regular and effective contact.
They also are responsible for monitoring and assuring the quality and rigour of the
assessment process by acting as external moderators in a transparent process that assures
standards are upheld at the College.

21 The team noted that the College is involved in a number of robust formal activities with
the University and local area initiatives that also help to assure standards are maintained and
enhanced. These include the participation of the College Principal in the Associate College’s
Liaison Committee, the membership of the College Principal on the Greater Merseyside and
West Lancashire Lifelong Learning Network and the College Lead’s involvement in the
University Board of Studies and Programme Management Group. In all of these situations,
appropriate summary reports from the College are accepted and discussed.

What are the College’s arrangements for staff development to support the
achievement of appropriate academic standards?

22 There is a strong and active overall programme of staff development linked to a
continuing professional development framework within the College. This includes a
rigorous teaching observation regime with a formalised set of protocols to ensure that good
practice is captured and areas of weakness recorded for further development. However,

this process is not linked specifically to the higher education process, and staff teaching on
the programme are not necessarily observed during a higher education teaching activity.

23 The University has its own protocols for teaching observation, with appropriate
feedback mechanisms in place. The team encourages the College to utilise the strengths of
their own college-wide system of peer observation, in conjunction with that used in the
University, to ensure that College staff teaching on the higher education programme can
benefit fully from this process.

24 Under the terms of the partnership agreement, the University currently offers partner
College staff the opportunity to study for higher degree awards, for example master’s
programmes, through a generous fee waiver. However, this offer has yet to be taken up
by College staff and this should be investigated further to ensure the maximum flexibility
of opportunities for staff.

25 The consortium meetings to design the programme in the first place, and to develop
assessments and module revisions, constitute staff development activities and the College
frees staff from other duties so that these important meetings can be attended. However,
the team considers it is advisable for the College to introduce a programme of staff

10
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development specifically focused on higher education areas, including the use of the
Academic Infrastructure and enhancing student learning opportunities. This will strengthen
the overall approach to the maintenance and assurance of academic standards.

The team concludes that it has confidence in the College’s management of its
responsibilities, as set out in its partnership agreement, for the management and
delivery of the standards of the award it offers on behalf of its awarding body.

Core theme 2: Quality of learning opportunities

How are responsibilities for managing the quality of learning opportunities for higher
education programmes delegated within the management structure and what
reporting arrangements are in place?

26 There are effective College processes for delegating responsibilities for the management
of the quality of learning opportunities and for reporting on these operating in parallel

with those for the maintenance of standards. These have already been outlined in
paragraphs 9 to 15.

How does the College assure itself that it is fulfilling its obligations to its awarding
body to ensure that students receive appropriate learning opportunities?

27 The College has a number of means of assuring itself that it is fulfilling its obligations to
the University in respect of appropriate student learning opportunities. In addition to those
mentioned in paragraphs 19 to 21, there are regular internal reviews of module content
and delivery to ensure that the requirements specified by the University in the partnership
agreement concerning student learning opportunities are met.

28 At a strategic level, there are regular meetings of the Associated Colleges’ Liaison
Committee, attended by representatives from all colleges in the consortium and the
University. These meetings consider, among other things, capital investment to support the
colleges’ learning environments, as well as plans for the future development and support of
higher education. These are effective processes, fit for purpose, and help to assure both the
College and the University of the quality of the teaching and learning experience.

What account is taken of the Academic Infrastructure?

29 There is little explicit reference to the Academic Infrastructure in the College’s self-
evaluation. In addition to the points raised in paragraphs 16 to 18, the team noted that
the precepts in the Code of practice, Section 6: Assessment of students, are clearly taken into
account in module handbooks. Although they are written by the University, they have been
developed with considerable and effective input from the College, for example in the
design, conduct and moderation of student assessment.

30 However, in the College Learning Support Policy, no explicit mention is made of the
Code of practice, Section 3: Students with disabilities, particularly with respect to Precept 11,
on the fitness for purpose protocols for student placements on health-related programmes.
Operationally within the programme, support for learners with disabilities is identified

and delivered at interview and induction by the University in liaison with College staff.
After assessment, measures are put in place by the College to meet their needs.

The College is advised to include specific and explicit reference to the Code of practice,
Section 3: Students with disabilities in its Learning Support Policy to ensure that the
operationally effective learning experience for such students is covered by formal processes.

11
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How does the College assure itself that the quality of teaching and learning is being
maintained and enhanced?

31 Students receive good quality feedback on their assignments and this is supported by
detailed formative feedback on their work at all stages. This clearly supports their learning
and enables them to reach the intended learning outcomes for their programme. In the
early stages of their programme, diagnostic assessment is supported by a variety of study
skills activities and contributes effectively to student learning opportunities.

32 Feedback from students is received in a number of effective ways. Students have the
opportunity to comment on all aspects of provision through end-of-module reviews and
the Staff-Student Liaison Committee which is held twice each semester. Minutes of the
Committee are taken forward to the Academic Board and students receive written feedback
on any issues they have raised. Informal comments made by students at weekly tutorials
can also be dealt with further as necessary because of the small number of students
involved. The College uses all these views as a source of evaluation. The team found
evidence of student opinion influencing the development of the programme over the three
years of its existence. For example, both the Foundations of Professional Studies module
(HEAL 005) and the Health and Social Care module (HEAL 007) have undergone a number
of changes. Both sets of changes are, in part, the result of student views.

How does the College assure itself that students are supported effectively?

33 Students on the programme come from varied starting points and with different levels
of confidence. The University offers the students the ‘Skills for Success’ induction conference
which is aimed at mature students starting degrees. The College Lead acts as admissions
tutor for the College and jointly interviews potential students with the Director

of Studies and admissions tutors at the University. Students are provided with study skills
guidance at the start of the programme. As College staff have developed their experience of
delivering the programme, they have introduced effective measures to support less confident
students and stretch the more confident so that all achieve their potential. This has been
achieved, for example, through the use of differentiated tutorial and teaching materials.

34 Support offered by the College is outlined clearly in the Learner Support Policy.
Students are appreciative of the help given to them on a daily basis by the College Lead
who is the personal tutor to all students on the programme. They are aware of how to gain
help and are of the view that they could approach the College Lead as the first source for
pastoral support, and their individual module teachers for academic support. Students are
also aware of how to get extra academic support if required and of how to approach the
University for help on other matters. The University link tutor also sees students on a regular
basis. Students know how to get support with study skills and are aware of relevant
websites that offer guidance in this area. As the students progress through the programme,
they are increasingly encouraged to find out more for themselves and to become
independent learners.

35 Former students who have progressed to the honours degree programme of their
choice at the University also give support to students on the College programme by
participating in the system of ‘taster’ days organised by the University. At these, they act
as hosts and outline their experiences of the programme and what the students can expect
when they progress to the University.

12
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What are the College's arrangements for staff development to maintain and/or
enhance the quality of learning opportunities?

36 The College has a strong focus on teaching and learning which covers all aspects of its
provision. In support of this it has as strong programme of staff development, for example
through College INSET days. These are set aside for the sharing of ideas on teaching and
learning and there is a strong link between lesson observation, performance management
and continuing professional development. As outlined in paragraphs 22 to 25, much of the
staff development at higher education level is informal and happens principally through
team meetings and meetings of the consortium under the guidance of the University.

One example of a more formal approach was noted by the team regarding an annual
programme monitoring initiated continuing professional development event for all colleges
offering the programme in the area on assessment criteria. As with matters related to
academic standards and application of the Academic Infrastructure, staff development
opportunities focused on higher education aspects of the student learning experience
would be beneficial for the College.

How does the College ensure the sufficiency and accessibility of the learning resources
the students need to achieve the intended learning outcomes for their programmes?

37 Appropriately qualified members of College teaching staff are allocated to module
delivery as part of their contracted workload. All such staff are designated as having
Associated Teaching Status with the University which is defined as ‘those who have a
continuous commitment to teaching undergraduate or postgraduate students during the
academic year but not to the extent of a Clinical Lecturer’. This designation confers access
to University buildings, the library, computing and sports facilities, and the receipt of
University publications and invitations to degree ceremonies.

38 Module leaders within the University are responsible for effective communication with
College staff as required. They also feed back issues to the programme director including
those raised through a review of student module evaluations and other student views taken,
for example from the student survey. The Programme Monitoring Group, on which the
College is represented, takes a collective oversight of such issues and plans for change.
The team noted that on one such issue, to do with College students being unsure of the
relevance of mathematics to the clinical aspects of the programme, the College itself took
the initiative to solve this and now provides students with clinically relevant examples of
mathematics supplied by the University. This initiative ably demonstrates the way in which
College staff react positively and promptly to student feedback leading to enhancement of
the student learning experience and is an example of good practice.

39 The College has a well-formed resource policy which governs the allocation of
appropriate resources to the programme. Extensive use is made by students of the College’s
virtual learning environment to support learning. College staff populate the online
environment with an appropriate range of teaching materials, including specific learning
materials for each module, revision and formative assessment materials and appropriate
feedback. This exercise is carried out in close liaison with the module leaders. The College
Lead liaises regularly with the University’s link tutor to ensure that students have access to
appropriate learning resources at the University.

40 The higher education students at the College have exclusive access to their own
excellent base room with a classroom and separate social area. These rooms are equipped
with computers, study space and refreshment facilities, and are an impressive resource for
supporting the enhancement of the student learning experience.

13
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41 In the first year of operation of the programme, one of the colleges in the consortium
was unable to deliver the programme because of a staff shortage. The College took the lead
in taking over responsibility for the students concerned and offering them appropriate
alternative teaching facilities. This has been accepted by the University as an approved change
in the model for the student learning experience and is a notable example of good practice.

The team concludes that it has confidence in the College’s management of its
responsibilities for the quality of the learning opportunities, as required by the
awarding body, to enable students to achieve the intended learning outcomes.

Core theme 3: Public information

What information is the College responsible for publishing about its HEFCE-funded
higher education?

42 The bulk of the public information is developed and assured by the University for the
benefit of the consortium. The College’s responsibility is limited to brief publicity for the
programme on its website and in its prospectus. This gives a succinct overview of the
programme and case studies of successful students. This information directs applicants to
the University admissions procedures. Responsibility to develop a radio advertisement to
publicise the programme was recently devolved to the College. The College's website has
been redesigned with an area created specifically for higher education students and this
contains appropriate links to the Health Sciences pages at the University.

43 The University is responsible for publishing all handbooks for the programme. However,
these are developed with significant input from the College. The programme is represented
appropriately at the College's open evenings and the College attends the University open
days in order to promote the programme, using materials which were created by the
University’s marketing team.

What arrangements does the College have in place to assure the accuracy and
completeness of information the College has responsibility for publishing? How does
the College know that these arrangements are effective?

44 The University Programme Management Committee hosts appropriate discussions to
ensure accuracy of public information across the consortium. The College has significant
input to these discussions. The University is ultimately responsible for the accuracy and
completeness of all public information.

45 The team confirmed that there is no public information available to inform students
what, if any, progression options are open to them if they are successful on the
programme, other than those at the School of Health Sciences of the University. There is
also no information about how to change specific health routes during or after the
programme. The College is confident the programme would give access to University
programmes other than those which are health related. However, public information
specific to other flexible learning progression opportunities for the College’s higher
education students should be provided as alternatives to the current explicit route onto
the University’s provision in health studies degrees.

The team considers that reliance can be placed on the accuracy and/or completeness

of the information the College is responsible for publishing about itself and the
programme it delivers.

14
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C Summary of findings from the Developmental engagement
in assessment

46 As the total full-time equivalent students funded by HEFCE at the College is less than
100, in accordance with the published review method, the College elected not to take part
in a Developmental engagement.

D Foundation Degrees

47 The College does not offer Foundation Degrees.

E Conclusions and summary of judgements

48 The team has identified a number of features of good practice in the College’s
management of its responsibilities for academic standards and for the quality of learning
opportunities of the awards the College offers on behalf of the University. This was
based upon discussion with the College Lead and students, and the scrutiny of evidence
provided by the College and the University.

In the case of the review, the team identified the following areas of good practice:

e the close and regular engagements between key staff in the College and with the local
University-led partnership enables collective and consistent assurance of both standards
and quality of provision (paragraph 11)

e the way in which College staff react positively and promptly to student feedback leading
to enhancement of the student learning experience, as evidenced specifically in the
provision of clinically relevant examples in the mathematics subject area (paragraph 38)

e the provision of a well-formed and dedicated base room for higher education students
within the College, with computers, study space, and refreshment facilities and an
adjacent, dedicated lecture room which greatly enhances the overall student learning
experience (paragraph 40)

e the initiative taken by the College in leading the development and provision of
alternative delivery approaches to assist students elsewhere in the partnership during
a time of staff shortage in one partner, has led to an established practice that can be
utilised to enhance the student learning experience in similar situations (paragraph 41).

49 The team also makes some recommendations for consideration by the College and its
awarding bodies.

The team agreed a number of areas where the College is advised to take action:

e College staff involved in design, delivery, assessment and monitoring of the programme
should be offered specific higher education related staff development that covers
matters related to maintenance and assurance of academic standards, the use of the
Academic Infrastructure and enhancing student learning opportunities (paragraph 25)

e the College should include specific and explicit reference to the Code of practice,
Section 3: Students with disabilities in its Learning Support Policy to ensure that the
learning experience for such students is covered by formal processes (paragraph 30)

15
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e public information specific to all possible flexible learning progression opportunities
for the College higher education students should be provided by the College as
alternatives to the current explicit route onto the University’s provision in health
studies degrees (paragraph 45).

The team also agreed the following areas where it would be desirable for the College to
take action:

e the College’s existing process for peer observation of teaching should be developed to
ensure that all staff teaching on the higher education programme are observed in a
higher education learning context in line with practice existing in the University
(paragraph 23)

e explore the staff development opportunities offered under the terms of the existing
partnership agreement, particularly in the area of study for higher degrees, to enhance
further approaches to development, maintenance and enhancement of academic
standards (paragraph 24).

50 Based upon its analysis of the College's self-evaluation and other documentary
evidence, and from its meetings with staff and students, the team concludes it has
confidence that, in the context of this Summative review, the College discharges its
responsibilities effectively, as set out in the relevant partnership agreement, for the
management of the standards of the awards of its awarding bodies.

51 Based upon its analysis of the College's self-evaluation and other documentary
evidence, and from its meetings with staff and students, the team concludes it has
confidence that, in the context of this Summative review, the College discharges its
responsibilities effectively, as set out in the relevant partnership agreement, for the
management of the quality of learning opportunities to enable students to achieve the
intended learning outcomes.

52 Based upon its analysis of the College's self-evaluation and other documentary
evidence, and from its meetings with staff and students, the team concludes that, in the
context of this Summative review, reliance can be placed on the accuracy and/or
completeness of the information the College is responsible for publishing about itself and
the programmes it delivers.

16



Birkenhead Sixth Form College

9911WWOod

uosiel|
JuSpNIS-yels
eIA sajdwexs

Ajjeawtd jo uoisiaoid ayy
ul Ajjeoinads padsuapIA
se ‘9oualiadxa

buiuies| Juapnis ayj Jo

710N 1€ dnoun jueAdjps | JuawWsdURYUS 0] bulpes)
juswabeuep Ajles1uid yoeqpPaay JUSPNIS 0}
swweiboud sjuapnis Jo uonpnpoaul | Apdwoud pue Ajpanisod
SM3IARI] 3|npowl pue | wou} ydeqpas) 0} asuodsal 1oeal yeis absjjo0d
JO pud udpNMS | weay buiyoes| 9AINISO( pes| ab3)|0D 010Z AeN | Iuspmis mainay yoiym ui Aem ayy e
(LL
ydeibesed) uoisiroid
jJo Ayjenb pue spiepuels
y10q Jo adueinsse
JUISISUOD pue A0
JJe1s Jueadjal pusne ued jjels d|qeua diysisuyied
JO dduepUAIL speaj s|npow aInsua 0} Japlo P3| — AJISIDAIUN [BD0]
Jeak swapede (1N} YUM pue dnoin L1/0LOZ Jedk ul dueApe Ul ay1 yum pue abajjod
JO pua 3|npayds 01 juswabeue Jlwapede jo | sbunasw juiof aY1 Ul yeys Asy ay3
e swwesboud buipiodoe aded swweibold Je)s Joy adeld JO 3|Npayds usaM1aq syuswabebua
JO M3INDY pes| ab3||0D ey sbunasy 10N ul 3|Npayds ysijqeisy Jejnbal pue asop 3y} e
:9b63)]0d ayy ulyum
UOIRUIWISSIP JIPIM JO
Ayriom ale jeyy adnoeid
poob jo seale buimo||oy
93 payiuspl wes)
3U} M3IADJ dAIIBLIWING
3y} JO 3sIn0d 3y} U]
siojedipul ude)
uoljenjeAy 0} payoday $$320N¢g Aq uondy djep 1abie] 3q 03 uony 3s11oead poon

600 19qWiada(g :M3IAJ dAIlRWIWING 3y} 0] buiiejas uejd uonde abajj0) w04 Yixis peayuasjlig

17


http://www.qaa.ac.uk/reviews/reports/institutional/iqer/RG564Birkenheadcollege.asp#ActionPlan

Integrated quality and enhancement review

3q ued jey) adndesd
paysijgeiss 0} pes| sey
Jauyled suo ul abeyjoys
Jjeis Jo awn e buunp

saydeoidde diysiauyied ayy ul

dAeUId)R [ 21aymas|a syuapnis 1sisse

Jo uoisiroid 01 saydeoidde AaAlpp

Joyaug 1o} saunpadoud dAlleUI)|e JO UOoIsiAoLd

yodal jenuue swweibold |ewlo) pue yusawdojaAap sy

Jo ued se [edpuug 70N Yum buiuiano buipes| ui ab3|j0D sy
pamalaal Ad1j0d Andaqg aoe|d ur Ad1j0d pea ab9|j0D 0L0Z AIn[ | A5110d 2dnpouy AqQ uayey aAnenIul 3Y) e

(0t ydeibeled)

9duaadxs bulules)

JUSPN3S [|eJaA0 Y}

sadueyua Apealb yoiym

Jeak djwapede ‘W00 21N123| pajedIpap

IX3U Jo “quadelpe ue pue

Je3s Joy dde|d spaau 3111|128} JUBWIYSIJD.

ul Juswdinba Aue ysiqeisa 03 | ‘odeds Apnis ‘sisandwod

yodal juawade|dal swuwelboud jo [ yum ‘ab3)j0D ay3 uiyum

[enuue u) pue /M3u pue uo M3IADJ |enuue SJUSpPNIS UOIEINPD

SM3IARI JUSPNIS pa10k M3IADI e 3|qe|ieAe Jaybiy Joj woou aseq

woJ} yoeqpas) [edipund wouj suon juawdinba pa1edIpap pue pawIo}
AAIISO( Andaq | -epuswwoday pes| ab3||0D 010z aun| MIINDY -|I9Mm e jo uoisiroid Y] e

(g¢ ydesbeled) eale

19l[gns sonewsaylew

ayy ul sajdwiexa jueasal

siojedipul ude)

uoljenjeAy 0} payoday $$320N¢g Aq uondy djep 1abie] 3q 03 uony 9x1poead poon

6007 19qWiada(g :M3IAJ Al RWIWING 3y} 0] buniejas uejd uonde abajj0) w04 Yixis peayuasjlig

18



Birkenhead Sixth Form College

(¥
ydeabeied) suonenyis

Jejiwiis ul aduauadxa
Bbuiutes| Juapnis
3y} adueyua 03 pasijin

uolenjeay

0} payoday

siojedipul
$s920Ng

Aq uondy

djep 1abie]

uayel
3q 03} uonoy

3s11oead poon

600 19qWiada(g :M3IAJ dAIlRWIWING 3y} 0] buiiejas uejd uonde abajj0) w04 Yixis peayuasjlig

19



Integrated quality and enhancement review

2211deud Jo | ainsua 03 Adijod poddng
ssaualeme 9p0d JueAsjpl | Bulueaq sy ul saniqisip
JULapPNIS }O3Yd dU) 01 2dUaJ3jRI | yum sjusapnis ¢ UoIIS
0} epuabe apnpul ‘a21oeud Jo apo)
991IWIWOod el 0] papusawe [ ay) 03 sdualsyal DI dXD
uosiel| JUspPNIS [edpuug aoe(d uir Ao1j0d 0L0Z 1das Ao1j0d poddns pue dynads spnpul
Jje1s uo wiay| Aindaq papusawy pea| ab3|j0D Joj aoe|d u| buiuiea p|noys ab3ajj0D ay3 e
(g ydeibeled)
saiiunyoddo buiuses)
juapnls bupueyus pue
alnjdniiseljul dwspedy
saniunyoddo | ayj jo asn ay) ‘splepueis
[enuaod jo JIWapede JO ddueINSSe
uoIssNISIp 1oy pue a>ueudjuleW
MBIA3I 70N e dnoib 0] pale|al sionew
|[enuue dnoub Jyeis juswisbeuew | s19A0d 1eyy Juswdojaaap
jusawabeuew 01 d|qe|ieAe awwesbold Jjels pajejal uonednpa
awuwelboly Jabeuew qdd saniunuoddQ pea| ab3||0D 0L0Z aun( 0] buug Jaybiy cydads pasayo
3g p|noys swuweiboid
Jabeuew ay1 Jo bunoyuow
adDd o3 suon spaau pue JuaWssasse
Swioy -epuaWIWOdal }Je1s Jo MalAal ‘K1aAljpp ‘ubisap sy
yoeqpas) yeis Jabeuew Qdd pue joday pes| ab3||0D 0102 |udy N0 Aued) | ul panjoAul els 3b3jj0D) e
uoide aye) 0} pasiape
ag p|noys ab3jj0d ayy
dJayMm seale Jo Jaquinu
e paalbe wea) ay|
siojedipul udye)
uolenjeAy 0} payoday $s920Ng Aq uonpy ajep 1abue) 3q 03 uoPy d|qesIApy

6007 19qWiada(g :M3IAJ Al RWIWING 3y} 0] buniejas uejd uonde abajj0) w04 Yixis peayuasjlig

20



Birkenhead Sixth Form College

(st ydeibeled)

uondnpul s9a1bap salpnis

je uonewlojul yijeay ui uoisiroid

EYNEREY s, AlIsJaAluUn 3y 0juo

SUaPNIS ||V a1noJ 11 dxa Juaund

3y} 03 saAneul) e

$91N0l se ab3|j0D 3y}

uoissalboud Aq papiroid aq pinoys

dAljeUID) | SJUSpPNIS UOILINPD

(O IESTIEYEIEY Jaybuy abajj0d

suleIuod ay1 Joj saniunuoddo

doe|d 3sInod 3y} uoissalboud

ul sjelalew Joj uonewloyul buiuies| a|qixayy

[edipulg 9sIN0d 10N Yyum [en1x21u0d 3|qissod |je 03 dydads
M3IA3I |enuuy Aindaq papuswy pea| ab3jj0D 010z AIn| ainsuj uonewuJojui d1gnd e

uondnpul (0§ ydeibeled)

bulnp $9ss9204d [ewuoy

sjuspNnIs 0} Ag paJanod si syuapnis

pauljino Adi1j0d yons 4o} aduaadxd

buiuies] ayy 1eyy

siojedipul udye)

uonenjeAy 0} payoday $s920Ng Aq uonpy ajep 1abue) 3q 03 uoPy d|qesIApyY

600Z 12quiada(g :M3IAJ dAlRWIWNG 3y} 0] buiiejas uejd uoide abH3|j0) w04 YIxIS peayuayiig

21



Integrated quality and enhancement review

quawdojansp

Jeis 0} saydeoidde Jayuny
Jo} padnpoud ddueyua 0} ‘sea1bap
saulPpInD Jaybuy Joy Apnis Jo
bunssw eale ayy ul Aendiyed
Juswebeuew saJnpadoud “quawaalbe diysiauyied
swweibold uonedidde bunsixa ayy Jo swid
e uoIssSNdsIq Jeis pue uoisirnoid | ayjy Jepun saniunjioddo
0} pajendJn d|qe|ieAe juswdojansp
yodal [enuuy Jabeuew qdd saulPpIND pes| ab3)|0D 010z aun| ysijqeisy Jje1s ayy 2J4o[dx7 e
(€
ydeibeused) Aisiaaiun
3yl ul bunsixa asnoeud
J9ad UM 3Ul| Ul 1X93U0D
e Aq Jo ssado0uid buiuies| uoneonps
uoneAlasqo | Jaybiy e ui paasasqo ale
|ewuoy swuwelboud uoneonps
2y} Jo ued Jaybiy ayy uo buiyoeay
se Jay}I9 10yod JJe1s [|e 1ey3 aJnsus
uoinoe anbes||0d 3y} 03 uolissas | 03 padojaAsp aq pnoys
pajedosse Aue ojeudoudde e bulRAIPp |  bulydes) Jo uoneAlasqo
pue 3eqpas) 10 JIBAJSqO PaAIasqO 3 J19ad Joy ssadoud
M3IAJI [enuuy pea| ab3jj0D JO p10d3Yy pa31ed0| |y 010Z AeN 0} Je3s ( JesA bunsixs s,969[]10D 3y} e
:uonoe e}
0] 3|qedIsap 3g p|NOM
11 2J3yMm seale buimoj|o}
ay} paaube wed) ay|
siojedipul udye)
uonenjeAy 0} payoday $S920Ng Aq uonpy ajep 1abue) 3q 03 uoPy d|qeuisaq

6007 19qWiada(g :M3IAJ Al RWIWING 3y} 0] buniejas uejd uonde abajj0) w04 Yixis peayuasjlig

22



Birkenhead Sixth Form College

(2 ydeibeled)
spJepueis diwapede
JO JusWwadURYUD
pue adueudjuleWw

uonenjeAy

0} payioday

siojedipul
$S920Ng

Aq uondy

djep 1abue]

uayel
3q 03} uony

d|qeJisaq

600 19qWiada(g :M3IAJ dAIlRWIWING 3y} 0] buiiejas uejd uonde abajj0) w04 Yixis peayuasjlig

23



The Quality Assurance Agency for Higher Education
Southgate House

Southgate Street

Gloucester

GL1 1UB

Tel 01452 557000
Fax 01452 557070
Email comms@qaa.ac.uk
Web www.qaa.ac.uk

)
o
(%
(o)
S
(=]
N
S~
-
(=)



	Preface
	Purpose of IQER
	The IQER process
	Developmental engagement
	Summative review
	Evidence
	Outcomes of IQER

	Executive summary
	The Summative review of Birkenhead Sixth Form College carried out in December 2009
	Good practice
	Recommendations

	A Introduction and context
	B Evaluation of the management of HEFCE-funded higher education
	Core theme 1: Academic standards
	Core theme 2: Quality of learning opportunities
	Core theme 3: Public information

	C Summary of findings from the Developmental engagementin assessment
	D Foundation Degrees
	E Conclusions and summary of judgements
	Birkenhead Sixth Form College action plan relating to the Summative review: December 2009

