
PUBLIC / CYHOEDDUS

ACADEMIC INTEGRITY
WELSH INTEGRITY AND 

ASSESSMENT NETWORK (WIAN)

www.southwales.ac.uk

“Integrity at 
all costs!”

48

Dr Mike Reddy PFHEA

Co-Chair WIAN

QAA Academic Integrity Advisory Group

E | mike.reddy@southwales.ac.uk

http://southwales.ac.uk/
mailto:Natalie.forde-leaves@southwales.ac.uk


PUBLIC / CYHOEDDUS

Who funds WIAN?

• QAA

• HEFCW MEDR

And I, for one, welcome our 
new MEDR overlords
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Who runs WIAN?

• Co-Chairs:-
• Prof Michael Draper, 

Swansea University
• Dr Mike Reddy, 

University of South 
Wales

• Who does all the work:-
• Holly Thomas, QAA
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Background

• All Welsh HEIs sign up for the QAA Academic Integrity Charter

• Several institutions engage in independent ‘gap analysis’

• QAA and HEFCW (as was) funded WIAN to build on this consensus
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Goals

• All Welsh HEIs sign up for the QAA Academic Integrity Charter

• Several institutions engage in independent ‘gap analysis’

• QAA and HEFCW (as was) funded WIAN to build on this consensus

• WIAN aims to represent staff and students from all regulated and 

funded higher education providers in Wales, which includes the nine 

universities and two further education colleges, and NUS Wales
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Goals

• All Welsh HEIs sign up for the QAA Academic Integrity Charter

• Several institutions engage in independent ‘gap analysis’

• QAA and HEFCW (as was) funded WIAN to build on this consensus

• WIAN aims to represent staff and students from all regulated and 

funded higher education providers in Wales, which includes the nine 

universities and two further education colleges, and NUS Wales

WIAN has run two successful online conferences with submissions from 

across the UK and beyond, not just Welsh institutions, as well as regular 

meetings with all members, including NUS and SUs!
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Goals

• All Welsh HEIs sign up for the QAA Academic Integrity Charter

• Several institutions engage in independent ‘gap analysis’

• QAA and HEFCW (as was) funded WIAN to build on this consensus

• WIAN aims to represent staff and students from all regulated and 

funded higher education providers in Wales, which includes the nine 

universities and two further education colleges, and NUS Wales

• WIAN is committed to promoting academic integrity, combating 

academic misconduct, and promoting authentic and inclusive 
assessment practice, which leads us to…
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INCLUSIVE ASSESSMENT
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www.southwales.ac.uk

Who do we 
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Founding members

• Natalie Forde-Leaves, University of South 
Wales

• Prof Stephen Rutherford, Cardiff University

• Dr Richard Baylis & Rhian Ellis Swansea 
University

• Dr Debbie Clayton, Cardiff Metropolitan 
University 

• Martin Jones, Open University
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Background

• Small Early Career Research Grant for a South Wales Assessment 
Network (SWAN), funded by:

• Initial purpose: run an Early Career Workshop to enable 
individuals from Welsh Higher Education institutions (HEIs) to 
network and collaborate on research proposals.

• Achieved recognition by Welsh Integrity & Assessment network 
(WIAN) and has become a sub-group of the HEFCW-funded 
network
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Goals

• Aims of the group are to 

• formulate a schedule of research activities across Welsh 

universities aimed at enhancing inclusive assessment 

practice;

• to collectively seek to share best practice across Welsh 

institutions; 

• and to develop resources on inclusive assessment theory 

and practice to be used across Welsh institutions.

• The long-term purpose of the group is to become 

recognised as an active research group contributing 

to both national and international inclusive assessment 

discourse and practice.
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Networking – do you want to join us? 
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AdvanceHE 
Connect https://connect.advance-he.ac.uk/topics/44744/feed
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OUR NETWORK…
YOUR NETWORK?

Our first event……
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Our first speaker

• Dr Juuso Nieminen (he/him) is an Assistant 
Professor at the Faculty of Education, University 
of Hong Kong, and a Banting Fellow at Ontario 
Tech University, Canada. He is also an Honorary 
Research Fellow at Deakin University, Australia 
and an Adjunct Professor (Docent) at the 
University of Eastern Finland. His research 
concerns the social, cultural and political 
dimensions of educational assessment. Dr 
Nieminen has particularly focused on 
understanding the social effects of assessment 
on students’ inclusion, belonging and identities. 
His disciplinary background is in mathematics 
and technology education.
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(some) Assessment 
Publications:

• Nieminen, J. H. (2024). How does assessment shape student identities? An integrative review. Studies in Higher Education. https://doi.org/10.1080/03075079.2024.2334844

• Nieminen, J. H., Reinholz, D., & Valero, P. (2024). “Mathematics is a battle, but I’ve learned to survive.” Becoming a disabled student in university mathematics. Educational Studies in Mathematics. https://doi.org/10.1007/s10649-024-10311-x

• Nieminen, J. H., Haataja, E., & Cobb, P. (2024). From active learners to knowledge contributors: authentic assessment as a catalyst of students’ epistemic agency. Teaching in Higher Education. https://doi.org/10.1080/13562517.2024.2332252

• Chen, S. & Nieminen, J. H. (2024). Towards an ecological understanding of student emotions in feedback: a scoping review. Assessment & Evaluation in Higher Education. https://doi.org/10.1080/02602938.2024.2318641

• Nieminen, J. H., & Moriña, A., & Biagiotti, G. (2023). Assessment as a matter of inclusion: A meta-ethnographic review of the assessment experiences of students with disabilities in higher education. Educational Research Review. 

https://doi.org/10.1016/j.edurev.2023.100582

• Nieminen, J. H., & Ketonen, L. (2023). Epistemic agency: a link between assessment, knowledge and society. Higher Education. https://doi.org/10.1007/s10734-023-01142-5

• Nieminen, J. H., Bagger, A., Padilla, A., & Tan, P. (2023). Student positioning in mathematics assessment research: a critical review. Journal for Research in Mathematics Education. https://doi.org/10.5951/jresematheduc-2022-0030

• Nieminen, J. H. & Eaton, S. (2023). Are assessment accommodations cheating? A critical policy analysis. Assessment & Evaluation in Higher Education. https://doi.org/10.1080/02602938.2023.2259632

• Nieminen, J. H. & Yang, L. (2023). Assessment as a matter of being and becoming: theorising student formation in assessment. Studies in Higher Education. https://doi.org/10.1080/03075079.2023.2257740

• Ketonen, L. & Nieminen, J. H. (2023). Supporting student teachers’ reflection through assessment: the case of reflective podcasts. Teaching and Teacher Education. https://doi.org/10.1016/j.tate.2023.104039

• Nieminen, J. H. (2022). A spanner in the works: the portrayal of disabled students in assessment adjustment research. International Studies in Sociology of Education. https://doi.org/10.1080/09620214.2022.2118809

• Nieminen, J. H. & Pesonen, H. V. (2022). Anti-ableist pedagogies in higher education: A systems approach. Journal of University Teaching & Learning Practice, 19 (4). https://ro.uow.edu.au/jutlp/vol19/iss4/08

• Nieminen, J. H. & Carless, D. (2022). Feedback literacy: a critical review of an emerging concept. Higher Education. https://doi.org/10.1007/s10734-022-00895-9

• Nieminen, J. H., Bearman, M., & Ajjawi, R. (2022). Designing the digital in authentic assessment: is it fit for purpose? Assessment & Evaluation in Higher Education. https://doi.org/10.1080/02602938.2022.2089627

• Nieminen, J. H. (2022). Unveiling ableism and disablism in assessment: a critical analysis of disabled students’ experiences of assessment and assessment accommodations. Higher Education. https://doi.org/10.1007/s10734-022-00857-1

• Bearman, M., Nieminen, J. H., & Ajjawi, R. (2022). Designing assessment in a digital world: an organising framework. Assessment & Evaluation in Higher Education. https://doi.org/10.1080/02602938.2022.2069674

• Nieminen, J. H. & Atjonen, P. (2022). The assessment culture of mathematics in Finland: a student perspective. Research in Mathematics Education. https://doi.org/10.1080/14794802.2022.2045626

• Nieminen, J. H., Bearman, M., & Tai, J. (2022). How is theory used in assessment and feedback research? A critical review. Assessment & Evaluation in Higher Education. https://doi.org/10.1080/02602938.2022.2047154

• Nieminen, J. H. (2022). Assessment for Inclusion: rethinking inclusive assessment in higher education. Teaching in Higher Education. https://doi.org/10.1080/13562517.2021.2021395

• Nieminen, J. H. (2021). Beyond empowerment: student self-assessment as a form of resistance. British Journal of Sociology of Education. https://doi.org/10.1080/01425692.2021.1993787

• Nieminen, J. H., Atjonen, P., & Remesal, A. (2021). Parents’ beliefs about assessment: a conceptual framework and findings from Finnish basic education. Studies in Educational Evaluation. https://doi.org/10.1016/j.stueduc.2021.101097

• Asikainen, H., Nieminen, J. H., Häsä, J. I. A., & Katajavuori, N. (2021). University students’ interest and burnout profiles and their relation to approaches to learning and achievement. Learning and Individual Differences. 

https://doi.org/10.1016/j.lindif.2021.102105

• Nieminen, J.H. & Lahdenperä, J. (2021). Assessment and epistemic (in)justice: How assessment produces knowledge and knowers. Teaching in Higher Education. https://doi.org/10.1080/13562517.2021.1973413

• Nieminen, J. H. & Pesonen, H. V. (2021). Politicising inclusive learning environments: How to foster belonging and prevent ableism? Higher Education Research & Development. https://doi.org/10.1080/07294360.2021.1945547

• Nieminen, J. H., Tai, J. H.-M., Boud, D., & Henderson, M. (2021). Student agency in feedback: beyond the individual. Assessment & Evaluation in Higher Education. https://doi.org/10.1080/02602938.2021.1887080

• Nieminen, J. H. (2021). Governing the ’disabled assessee’: A critical reframing of assessment accommodations as sociocultural practices. Disability & Society. https://doi.org/10.1080/09687599.2021.1874304

• Nieminen, J. H. (2020). Student conceptions of assessment accommodations in university mathematics: an analysis of power. Nordic Studies in Mathematics Education, 25(3-4), 27–49. http://ncm.gu.se/wp-

content/uploads/1605/83/25_34_027050_nieminen.pdf

• Nieminen, J. H. (2020). Disrupting the power relations of grading in higher education through summative self-assessment. Teaching in Higher Education. https://doi.org/10.1080/13562517.2020.1753687

• Nieminen, J. H., & Pesonen, H. V. (2020). Taking Universal Design back to its roots: Perspectives on accessibility and identity in undergraduate mathematics. Education Sciences, 10(1), 12. https://doi.org/10.3390/educsci10010012

• Nieminen, J. H., & Tuohilampi, L. (2020). ‘Finally studying for myself’–examining student agency in summative and formative self-assessment models. Assessment & Evaluation in Higher Education, 45(7), 1031–1045. 

https://doi.org/10.1080/02602938.2020.1720595

• Nieminen, J. H., Asikainen, H., & Rämö, J. (2019). Promoting deep approach to learning and self-efficacy by changing the purpose of self-assessment: A comparison of summative and formative models. Studies in Higher Education. 

https://doi.org/10.1080/03075079.2019.1688282

https://doi.org/10.1080/03075079.2024.2334844
https://doi.org/10.1007/s10649-024-10311-x
https://doi.org/10.1080/13562517.2024.2332252
https://doi.org/10.1080/02602938.2024.2318641
https://doi.org/10.1016/j.edurev.2023.100582
https://doi.org/10.1007/s10734-023-01142-5
https://doi.org/10.5951/jresematheduc-2022-0030
https://doi.org/10.1080/02602938.2023.2259632
https://doi.org/10.1080/03075079.2023.2257740
https://doi.org/10.1016/j.tate.2023.104039
https://doi.org/10.1080/09620214.2022.2118809
https://ro.uow.edu.au/jutlp/vol19/iss4/08
https://doi.org/10.1007/s10734-022-00895-9
https://doi.org/10.1080/02602938.2022.2089627
https://doi.org/10.1007/s10734-022-00857-1
https://doi.org/10.1080/02602938.2022.2069674
https://doi.org/10.1080/14794802.2022.2045626
https://doi.org/10.1080/02602938.2022.2047154
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Our second 
speaker

Senior Lecturer, Head of Department (Educational 
Research)

Research interests span two themes: education and 
social justice, and the nature of higher education. I 
am interested in inter-relationships between 
education and society, and between theory and 
practice. I have explored different interpretations of 
critical pedagogy, and particularly the ways in which 
conceptualisations of knowledge impact upon social 
justice. Much of my work is informed by critical 
theory, and I have a special interest in the work of 
Theodor Adorno. My recent work has looked at the 
nature of assessment and feedback the role of failure 
in learning including the relationship between 
conceptions of failure and social justice. My latest 
book Assessment for Social Justice explores the 
potential to further social justice within and through 
HE assessment and draws on the critical theory of 
Axel Honneth.
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(some) Publications:

TITLE

Epistemic Justice and Authentic AssessmentJ McArthur Universities and Epistemic Justice in a Plural World: Knowing Better, 121-133

Placing Assessment in the Vanguard of Social Justice in English for Academic PurposesJ McArthur Social Justice in EAP and ELT Contexts: Global Higher Education 

Perspectives, 73

Understanding Social Justice: Why it mattersJ McArthur PRISM: Casting New Light on Learning, Theory and Practice 5 (2), 9-17

Assessment for learning in a Confucian-influenced culture: beyond the summative/formative binaryDYK Chong, J McArthur Teaching in Higher Education 28 (6), 1395-1411

WHAT CAN WE LEARN FROM A SPECIAL LEARNING EXPERIENCE?Y Lei, J McArthur “Yes we can!”–Digital Education for Better Futures 18, 33

Rethinking authentic assessment: work, well-being, and societyJ McArthur Higher education 85 (1), 85-101

Reflections on assessment for social justice and assessment for inclusionJ McArthur Assessment for inclusion in higher education, 19-29

Making knowledge accessible: A comparative study of engineering teaching across three countriesN Pitterson, A Abdalla, A Agrawal, J Case, B Goldschneider, J McArthur

2022 IEEE Frontiers in Education Conference (FIE), 1-5

Critical theory in a decolonial ageJ McArthur Educational Philosophy and Theory 54 (10), 1681-1692

Students’ experiences of the value of lectures for their learning: a close-up comparative study across four institutionsJM Case, A Agrawal, A Abdalla, N Pitterson, J McArthur

Teaching in Higher Education, 1-19

Student perspectives on assessment: Connections between self and societyJ McArthur, M Blackie, N Pitterson, K Rosewell Assessment & Evaluation in Higher Education 47 

(5), 698-711

Can and should assessment nurture an orientation to society and social justice?J McArthur, M Blackie, N Pitterson, K Rosewell

The inclusive University: A critical theory perspective using a recognition‐based approachJ McArthur Social Inclusion 9 (3), 6-15

Rethinking student involvement in assessmentJ McArthur Centre for Global Higher Education working paper series 58

Assessment for social justiceJ McArthur Changing Higher Education for a Changing World, 144

Bridging near and far perspectives in socially just higher education researchJ McArthur Locating social justice in higher education research, 21-39

What Is Different about Socially Just Higher Education Research?P Ashwin, J McArthur Locating social justice in higher education research, 201-213

Locating social justice in higher education researchJ McArthur, P Ashwin Bloomsbury Academic

Reflective teaching in higher educationP Ashwin, D Boud, S Calkins, K Coate, F Hallett, G Light, K Luckett, ...Bloomsbury Academic

Locating Social Justice in Higher Education ResearchP Ashwin, J McArthur Bloomsbury Publishing

https://scholar.google.co.uk/citations?hl=en&user=IAe8-yoAAAAJ&view_op=list_works&sortby=title
https://scholar.google.co.uk/citations?view_op=view_citation&hl=en&user=IAe8-yoAAAAJ&sortby=pubdate&citation_for_view=IAe8-yoAAAAJ:dfsIfKJdRG4C
https://scholar.google.co.uk/citations?view_op=view_citation&hl=en&user=IAe8-yoAAAAJ&sortby=pubdate&citation_for_view=IAe8-yoAAAAJ:u_35RYKgDlwC
https://scholar.google.co.uk/citations?view_op=view_citation&hl=en&user=IAe8-yoAAAAJ&sortby=pubdate&citation_for_view=IAe8-yoAAAAJ:3s1wT3WcHBgC
https://scholar.google.co.uk/citations?view_op=view_citation&hl=en&user=IAe8-yoAAAAJ&sortby=pubdate&citation_for_view=IAe8-yoAAAAJ:NMxIlDl6LWMC
https://scholar.google.co.uk/citations?view_op=view_citation&hl=en&user=IAe8-yoAAAAJ&sortby=pubdate&citation_for_view=IAe8-yoAAAAJ:rO6llkc54NcC
https://scholar.google.co.uk/citations?view_op=view_citation&hl=en&user=IAe8-yoAAAAJ&sortby=pubdate&citation_for_view=IAe8-yoAAAAJ:lSLTfruPkqcC
https://scholar.google.co.uk/citations?view_op=view_citation&hl=en&user=IAe8-yoAAAAJ&sortby=pubdate&citation_for_view=IAe8-yoAAAAJ:g5m5HwL7SMYC
https://scholar.google.co.uk/citations?view_op=view_citation&hl=en&user=IAe8-yoAAAAJ&sortby=pubdate&citation_for_view=IAe8-yoAAAAJ:M05iB0D1s5AC
https://scholar.google.co.uk/citations?view_op=view_citation&hl=en&user=IAe8-yoAAAAJ&sortby=pubdate&citation_for_view=IAe8-yoAAAAJ:O3NaXMp0MMsC
https://scholar.google.co.uk/citations?view_op=view_citation&hl=en&user=IAe8-yoAAAAJ&sortby=pubdate&citation_for_view=IAe8-yoAAAAJ:ldfaerwXgEUC
https://scholar.google.co.uk/citations?view_op=view_citation&hl=en&user=IAe8-yoAAAAJ&sortby=pubdate&citation_for_view=IAe8-yoAAAAJ:RGFaLdJalmkC
https://scholar.google.co.uk/citations?view_op=view_citation&hl=en&user=IAe8-yoAAAAJ&sortby=pubdate&citation_for_view=IAe8-yoAAAAJ:JV2RwH3_ST0C
https://scholar.google.co.uk/citations?view_op=view_citation&hl=en&user=IAe8-yoAAAAJ&sortby=pubdate&citation_for_view=IAe8-yoAAAAJ:GnPB-g6toBAC
https://scholar.google.co.uk/citations?view_op=view_citation&hl=en&user=IAe8-yoAAAAJ&sortby=pubdate&citation_for_view=IAe8-yoAAAAJ:blknAaTinKkC
https://scholar.google.co.uk/citations?view_op=view_citation&hl=en&user=IAe8-yoAAAAJ&sortby=pubdate&citation_for_view=IAe8-yoAAAAJ:M3ejUd6NZC8C
https://scholar.google.co.uk/citations?view_op=view_citation&hl=en&user=IAe8-yoAAAAJ&sortby=pubdate&citation_for_view=IAe8-yoAAAAJ:cFHS6HbyZ2cC
https://scholar.google.co.uk/citations?view_op=view_citation&hl=en&user=IAe8-yoAAAAJ&sortby=pubdate&citation_for_view=IAe8-yoAAAAJ:R3hNpaxXUhUC
https://scholar.google.co.uk/citations?view_op=view_citation&hl=en&user=IAe8-yoAAAAJ&sortby=pubdate&citation_for_view=IAe8-yoAAAAJ:HDshCWvjkbEC
https://scholar.google.co.uk/citations?view_op=view_citation&hl=en&user=IAe8-yoAAAAJ&sortby=pubdate&citation_for_view=IAe8-yoAAAAJ:Tyk-4Ss8FVUC
https://scholar.google.co.uk/citations?view_op=view_citation&hl=en&user=IAe8-yoAAAAJ&sortby=pubdate&citation_for_view=IAe8-yoAAAAJ:ZHo1McVdvXMC
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Internal member 
presentations

• Internal networking 
presentations to share 
best practice research 
and scholarship: Dr Ceri 
Morris, Prof Michael 
Draper, Dr Mike Reddy
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What could we do?
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Padlet Activity
• Please use the padlet to jot 

down any ideas/collaborate

• https://universityofsouthwal
es.padlet.org/nataliefordele
aves/inclusive-assessment-
padlet-7kcvvngs20dev05z

• Introductions, musings, 
ideas, sharing resources etc 
etc 

https://universityofsouthwales.padlet.org/nataliefordeleaves/inclusive-assessment-padlet-7kcvvngs20dev05z
https://universityofsouthwales.padlet.org/nataliefordeleaves/inclusive-assessment-padlet-7kcvvngs20dev05z
https://universityofsouthwales.padlet.org/nataliefordeleaves/inclusive-assessment-padlet-7kcvvngs20dev05z
https://universityofsouthwales.padlet.org/nataliefordeleaves/inclusive-assessment-padlet-7kcvvngs20dev05z


PUBLIC / CYHOEDDUS

Your 
practices, 

your 
research?

“Diversity Matters: 
Intersectionality, Assessment 
Type, and Academic 
Achievement”
Prof. Karen Fitzgibbon, Natalie Forde-Leaves, Jamie James, Rhian Kerton

 

Assessment is a moral activity, it is a social 
practice, one thwart with complexities. 

Assessment practice is laden with norms, values 
and traditions that create, reinforce, and 
reproduce inequalities. 

These inequalities manifest themselves as 
tangible, quantifiable, differential award gaps. 

This study thus proposes assessment design as a 
vehicle through which inclusionary and 
exclusionary practices are exemplified. 

It problematises interlinkages between both 
student diversity and assessment diversity,. 
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Opportunities

•Think tank to 
feed into larger 
EDI initiatives
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Developing institutional resources…..
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https://www.keele.ac.uk/discover/strategicplanandmission/enablingstrategies/studentexperiencestrategy/Persona%20summaries%20221020%20Final.pdf

https://www.keele.ac.uk/discover/strategicplanandmission/enablingstrategies/studentexperiencestrategy/Persona%20summaries%20221020%20Final.pdf
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inclusive assessment design is increasingly recognised as good 
educational practice and benefits all students (Hanesworth, 2019).

https://www.advance-he.ac.uk/news-and-views/inclusive-assessment-where-next


Requires continuous reflection
Assessment is continuously reviewed and critiqued, using feedback and 

discussions with students, staff and key stakeholders, to ensure ongoing 

enhancement of policies, practices and processes.

Assumes considerate 

policies and processes
The design of assessment policies and processes are informed by an 

awareness of student needs, understanding of external pressures, 

and insights into structural and societal barriers.

Promotes authenticity
The assessment tasks are relevant to students’ subject areas, 

employment sectors and contexts of further study to which 

students will progress. The assessment culture encourages multi-

modal and creative assessment design.

Fosters digital capabilities
Assessment design is alive to the opportunities of different technologies. 

It creates a culture in which students and staff can develop and extend 

their digital capabilities, facilitating learning and teaching in diverse 

contexts and environments.

Embeds support
Academic and wellbeing support is integrated within 

teaching and assessment. It is easily accessible, dialogic, 

responsive, and considerate of individual student needs.

Develops assessment literacy

Students are actively engaged with assessment processes with a 

focus on clarifying learning outcomes and expectations. Students 

and staff share an understanding of the purposes, requirements 

and approaches of assessment.

Provides formative opportunities
Assessment is framed as a developmental process within which 

students engage in formative tasks and receive timely, relevant, and 

manageable feedback. Students feel safe to fail, knowing they will 

be supported to learn from the experience.

Communicates meaningfully
The assessment process is clear and transparent to all developed 

through a constructive dialogue between staff and students. Different 

levels, and modes, of communication are managed to ensure timely and 

accessible information.

Enables personalisation
Assessment is designed to facilitate ownership and flexibility in how students demonstrate learning outcomes. Students feel e mpowered to make 

informed choices over what, when, and how they are assessed where appropriate.

This resource is an adaptation of a Collaborative Enhancement Project 

supported and funded by QAA Membership. The original project was led by 

Teesside University in partnership with University of the West of England, 

Birmingham City University, Oxford Brookes University, Greenwich University, 

Kingston University, University of Brighton and University of Hertfordshire.

Original QAA Collaboration Project Final Report: 
Embedding Inclusive Assessment

https://www.qaa.ac.uk/docs/qaa/members/embedding-inclusive-assessment-final-project-report.pdf?sfvrsn=7169a281_8


For Academics

• To what extent is academic and wellbeing 

support integrated into teaching and 

assessment?

• To what extent are you confident that such 

support is accessible to all students and 

responsive to their different needs?

For Students

• To what extent do you recognise academic 

and wellbeing support as being embedded as 

part of your course?

• To what extent can you access academic 

and wellbeing support that meets your 

individual needs?

• To what extent are staff enabled to 

integrate academic and wellbeing support 

into teaching and assessment?

• To what extent are you taking steps to 

ensure that academic and wellbeing support 

is timely and effective?

Your assessment? Your assessment?Your assessment?

For Leaders

The toolkit is intended to prompt reflection on the inclusivity of assessment and to aid action planning to enhance inclusivity. The toolkit has been designed to reflect a collaborative philosophy, bringing 

together different stakeholders to ensure all these factors are considered from a range of perspectives. It can be used individually and collaboratively by three different groups, Leaders, Academics and 

Students.

For Leaders

For more information visit: https://www.southwales.ac.uk/celt Or contact the CELT Assessment and Curriculum team: celt@southwales.ac.uk

EMBEDS SUPPORT:

Academic and wellbeing support is integrated within teaching and assessment. 

It is easily accessible, dialogic, responsive, and considerate of individual student needs.

EMBEDDING INCLUSIVE ASSESSMENT:

A REFLECTIVE TOOLKIT

https://www.southwales.ac.uk/celt
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Embedding frameworks…
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RIPIAG Recommendations

1. Introduce signposts in module guides and weekly schedules 
for when students might begin to prepare for assessments, 
especially for students at Level 1 and 2. Or consider introducing 
formative exercises and activities that prompt students to 
prepare for assessments 

2. Introduce exercises which translate marking criteria jargon 
into accessible language and provide examples for illustration 

3. Introduce more modelling exercises that critically assess 
examples of previous work

4. Introduce more modelling and grading exercises that clearly 
explain how the marking process works

5. The inclusion of an Assignment Brief, or exercises that 
‘unpack’ essay questions (if the assignment question requires 
unpacking, perhaps rephrase it to avoid unnecessary confusion) 

6. Include FAQs, which might include a ‘to do’ list and a list of 
common mistakes
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Positioning 
Paper?
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Padlet Activity
• Please use the padlet to jot 

down any ideas/collaborate

• https://universityofsouthwal
es.padlet.org/nataliefordele
aves/inclusive-assessment-
padlet-7kcvvngs20dev05z

• Introductions, musings, 
ideas, sharing resources etc 
etc 

https://universityofsouthwales.padlet.org/nataliefordeleaves/inclusive-assessment-padlet-7kcvvngs20dev05z
https://universityofsouthwales.padlet.org/nataliefordeleaves/inclusive-assessment-padlet-7kcvvngs20dev05z
https://universityofsouthwales.padlet.org/nataliefordeleaves/inclusive-assessment-padlet-7kcvvngs20dev05z
https://universityofsouthwales.padlet.org/nataliefordeleaves/inclusive-assessment-padlet-7kcvvngs20dev05z
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To end where we began…
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To end where we began…

What will our role be in this…
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QUESTIONS & 

FEEDBACK
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Natalie Forde-Leaves BSc MSc FCCA SFHEA

Head of Assessment and Curriculum 2030

E | Natalie.forde-leaves@southwales.ac.uk
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